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~ Meanin~ of Guidance.--During the past quarter 
century, the term guidance has become a part of the educa-
tional vocabulary of the elementary school. The importance 
of the guidance programs has been di. scovered through the 
development and the resultant increased knowledge concern-
ing the needs of children. 
At the elementary level, guidance has mea.nt many things 
to di.:ferent people. To some, guidance may have positive or 
negative connotations. Many may think of it as being extend-
ed to include all phases of the school program. A few may 
think that 1.t means only the testing programs, the remedial 
programs, or the materials and methods that apply to the 
understanding of children's needs. The meaning has been com-
plicated by such statements as "Guidance is educationtt or 
"Guidance is teaching", which tend to imply that the teacher 
is the sole executor thereof. Guidance is a planned program 
within the school which involves the materials and procedures 
that deal specifically with the social and emotional welfare 
of the pupil. 1 
1Ruth Martinson and Harry Smallenburg, Guidance in 
Elementary Schools. (Englewood Cliffs, New Jersey: Prentice-
Ha.11, Inc., 1958), p. 1. -
2 
Within the framework of this definition, several 
persons will make guidance contributions. These persons are 
parents, teachers, administrators, counselors, and nurses. 
The extent of all cortributions will be governed by two 
things: (1) the guidance :philosophy within the school, and 
(2) the spectal responsibilities of the personnel. 
Guidance Yesterday.--The modern teacher, as she studies 
tests and records to obtain facts or information about an 
individual pupil, may envy the Hoosier Schoolm1?,ster whose 
teaching seemed relatively simple. He imparted a limited 
body of subject matter and maintained disci~line by methods 
appropriate to a rugfSed pioneer community. The chief requisite 
for teaching then was a knowledge of subject matter which was "- · 
at least enough to stay atPad of the students, ingenuity, 
and a rugged physique. He had never heard of guidence or 
mental hygiene; even psychology was still in its early stages 
of experimentatior,. He was aware only that the child was 
either "dull" or 11 bright 11 • 
There is no inte~tion of casting reflections on those 
schools. Many schools built up deserved reputatio~s for 
:i.ns~ired greater lesrninz. The te~chers then were as well 
t~cincd for tteir vocation according to the ste~dRrd of 
time as so~e of our teachers are trained today. 1 
1Edgar G. ,Johnsto:n, Iv1ildren Peters, ann William Evraiff, 
The Role of the Teacher in Guidance. (Englewood Cllffs, N. J.: 
Pr0ntice-Ha1r:-rnc., 1959), pp. 3-7. 
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As the number of schools increased throughout our 
country, the type and style of teaching also changedcfrom 
the "Dame" type of teaching in her one room school with 
eight to twelve children, to the "Lancaster" type school 
which housed from eighty to two or more hundred st'..1.dents 
with its master teacher and his monitors. The term guidance, 
as we know it today, seldom existed, except perhaps for some 
kindly feelings of the teachers toward a few of the students. 
The teachers had no time for special attention to individuals. 
Thev had no means of testing or no way of checkine; to see 
what might be troubling some one child who seemed unhappy 
er one who did not learn as quickly as the rest. Those 
children had to just hang on, and if they definitely could 
not keep up, then they were dropped from the roll. 
The schools in early days did not pay attention to 
the social arrangements of the schools. The classes were 
~he s~me regardless of the age of the child. There would 
be girls and boys eight to twelve and maybe boys of fiftePn 
to twenty in the same grade if they could be spared by 
their fathers to attend school. The welfare or the happiness 
of the group was never given a thought. The sole purpose 
of school was to teach the bovs or girls the three "R' s". 
If some member of a family could read or write and could 
work with some fi3ures, then the families were satisfied. 
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It W8.s tben fe 1 t that if one member of a family had school-
i~g, as it was called, he could teach the others at ho~e. 
The first form of guidance which the school began 
to use was the vocational guidance. This was several years 
past t:ie beginning of schools in America. Actually, only 
fifty years ago the work of Frank Parson in Boston was 
recognized when he began to use the vocational guidance to 
prevent mistakes in occupational choice. This term was 
soon expanded to include educational guidance. It was 
recognized that vocational choices had implications for 
educational preparations. The elective s~stem then came 
into general use in achools and colleges. It brought with 
it the responsibility for asflisting students in making in-
telligent choi.ces in selecting courses that should be taken. 1 
Many factors have been developed in the last thirty 
years which have made possible better education and training 
of teachers. The social worker with his studies and reports 
on child behavior and child differences has given the 
teacher a knowledge of what can be expected of children at 
different age levels. Testing, such as Binet used in the 
first ~forld War, !.1as led to the discovery of the many dif-
ferences of the learning ea pali:i.11 ties of i ndi victuals. The 
study o:' psychology has helped teachers to lear1 more abou.t 
each individual child. 
1 
'Ibid., pp. 8-10. 
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Guidance !odaI.--The guidance program today has ex-
panded to practically all phases of life. It is used exten-
sively ir industry, schools, homes, the Armed Forces of our 
country, and with many other organizations that attempt to 
give consideration to the welfare and social standings of 
their personnel. Each year guidance people have found new 
methods and new benefits gained by proper and intelligent 
use of their guidance program. 
All types of schools in America and abroad are using 
guidance to better educate and prepare their boys and girls 
for positions or social ambitions which they desire. In the 
beginning, only vocational type guidance was used or given 
to students; but from the findings of such men as Frank 
Parson, Cantrell, Benet, and many others in mental testing, 
child growth and development, and group work, a more thorough 
understanding of what is gained by proper guidance has been 
found. 
The growth of the elementary guidance programs has 
been rapid and extensive. The fastest increase, however, has 
been in the last ten years as proven by the following three 
studies. 
One study in the United States in 1928 showed that, at 
that time, only 16 cities reported an elementary guidance 
program in their elementary schools. Only six cities report-
ed counselors in individual schools.1 
1 Martinson and Smallenburg, ..Q.£· ci t., p. 12 
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Another study, of 70 cities in the United States, 
revealed that only 23 elementary schools out of 62 that 
participated in the study reported any personnel responsible 
for pQpil adjustment work. These were large schools where 
one might expect to find people working in this field. 1 
Another study made in 1954 reports: a survey made by 
the Xattonal Association of Guidance Supervisors and oJounse-
lor Trainers, in cooperation with the State Departments of 
Education, surveyed 611 typi~3l schools in 19 states and 
fou~J that over 1/3 of t"t1i~se :1.ad p;ut'3ance servj_ces in some 
forn;.; althoug;h scn·3 of the servlces were limited. 2 
It seems obvious that guidance has exp2,ndec tremend--
o~slv in the past thirty years, and with the beginning trend 
of exp~nsion of the program for the elementery school, the 
~~xt ten years should show another large increase in the 
number o.f guidance persoYJnel in the schools of our country. 
This includes trained guidance people, as well as the in-
creased use of guidance ln our classrooms by the teacher. 
Since it has been pointed out by trained guidance persony1el 
that the proper place to begin such a program is in the ele-
mentary school, this fact will help to increase the guidance 
program in many schools. 
1 Martinson and Smallenburg, Q:Q· cl t. , pp. 1 2-1 3. 
2Ibid., p. 15. 
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Respons1b1lil! For the Guidance Program.--From the 
time of the establishment of the principalship in its 
earliest form, the school principal has been expected to 
assume the responsibility for the guidance of the students. 
If students became discipline problems to the teacher, it 
was the duty of the principal to give assistance to the 
te~cher in bringing the student back into line with the 
purposes of the school. Principals guided students in the 
co111plex task of choosing suitable life work and goals. In 
the past, teachers, students, and parents have looked to the 
principal for guidance in solvine not only the problems 
of management and learning, but a.lso those of formule~ting 
effective life plans. 1 
It is true that the principals at that time were 
the only people available who were able to guide or assist 
both the teacher and the student in the problems which they 
encountered, but in today's newer types of educatio~l programs, 
there are trained specialists who are more capable of guiding 
or assisting the teacher and student with their problems. The 
principals still have the responsibility of the programs 
in their schools. With the permission of the School Board, 
the principals now have the authority to delegate responsi-
bility of the guidance work to trained specialists or counse-
lors. They will still have the responsibility to the School 
1Paul B. Jacobson, et al., The Effective School Principal. 
(New York: Prentice-Hall,-Ync~, 1954), p. 249. 
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Board and to the community for the overall guidance program, 
but the actual work of guidance will be done by persons who 
are trained for such positions. 
The main responsibility for encouraging, supporting, 
and implementing a program of guidance services rests with the 
administrator. The superintendent or principal, as the case 
may be, must provide the leadership in developing the progr[->.m 
and accept respo~sibility for its continuous improvement. To 
have this, the ad:ninistrator must have a gu.idance-minded staff. 
CHAPTER II 
THE TEACHER 
AND EI,EMENTARY GUIDANCE 
Personal Qualifications.--The elementary classroom 
teacher, who expects to be cons1.dered as the key to the 
guidance program of her school, must have certain personal 
qualifications. Not every teacher can be given this title 
unless she 9ossesses such qualifications. It is impossible, 
howevEr, to claim that a teacher does not do some guidance 
work during a day's teachir.rr. Guidance and teaching go 
along hand-in-hand to a certain degree, if learning is to 
be gained by the instruction. However, a guidance-minded 
teacher will do more guidance and will do more teachi~g than 
a teacher who only teaches subject material. 
Guidance-minded teachers want to do more than just 
present what is in the text book. They are intP,rested in 
the well-being and happiness of the childreL in their classes. 
They are interested i~ children's welfare as well as just 
what they should learn. The guidance-minded teacher does 
guidance work outside the classroom as well as during the 
time she ~.~ giving instruction in the classroom. 
In order for a teacher to be the key person in the 
guida11ce program as well as the key person in teachlng, 
she must ~assess the following nersonal qualifications, ac-
9 
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ademic qualifications, and special abilities: 
A. Personal qualifications. 
1. Have an out-going, attractive personality. 
2. Have a deep regard for human values. 
3. Like all children and be liked by the children. 
4. Be enthusiastic while working with children. 
5. Have a good se~se of humor. 
6. Be able to keep confidences and respect. 
7. Have a firm faith in a child's ability to improve. 
8. Have a good workable philosophy of life. 
9. Understand own emotional life. 
10. Be considerate of children's desires. 
B. Academic qualifications through college courses. 
1. Principles' of Guidance. 
2. Child Growt~ and Development. 
3. Me~tal Hygiene. 
4. Remedial Reading. 
5. Educational Psychology. 
6. Individual Child Study. 
7. Tests and Measurements. 
C. Special abilities: 
1 • Must havP skill in dealing with people, 
including children. 
2. Should be able to interpret tests correctly. 
3. Be able to co~mand respect and confidence. 
4. Should be skillful in methods of interviewing. 
1 1 
5. Save skill and be tactful in dealing with 
parents and other teachers. 
6. Be able to cooperate and work with the rest 
of the faculty. 1 
It is fully realized that there are very few teachers 
who would have all of the above listed qualifications. A 
teacher with a working knowledge of the majority of these 
qualificati~ns and who used these qualifications to her ad-
vantage would certainly be the key person in any guidance 
program. Most teachers, trained today in our modern colleges 
to teach in our 11 student-centered" type classrooms, will be 
familiar with the ~ajority of such qualifications. 
vforking iii th The Individual Child. --The role of the 
classroom teacher has many complexities. Along with the 
teaching of many subjects, the teacher in a self-contained 
claesroom has a longer and more lasting contact with her class. 
It is for this reason that a teacher in this position can 
locate the many different problems of the individual children 
in her group. It is an impossibility to even expect one 
teacher to correct all problems, but she can and certairly 
will correct many of them. She will be in the best position 
to detect thosr children who have problems. The classroom 
teacher can be expected to correct problems found in subject 
1Harold F. Cottingham, Guidance in Elementary Schools. 
(Bloomington, Illjnois: McKnight and McKnight Publishing 
Company, 1956), pp. 253-254. 
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matter and study haM.ts. It will take time to locate all 
children who have subject troubles. Usually these are in 
such fields as slow or non-readers, cases of very poor band-
writers, and students who have missed a considerable amount 
of school and are behind the rest of the group. Her training 
in Mental Hygiene will help the teacher locate those who have 
a probleri in seeing, hearing, or with speech defects. 
The small problems w:tich occur every day can usually 
be detected and corrected almost immediately, but problems 
such as hearing, poor eye sight, and speech correction must 
be handled by snecialists in each case. The teacher has 
~ 
done her part when, she has forwarded each case to the spec-
ialist concerned. She will be expected to make arrangements 
for meetings with the specialists for each case and must 
prepare a nlan to have the child make up time lost from her 
class. This alone can be quite troublesome, particularly 
if she has two or three students who have problems of this 
nature. 1 
The problem of the exceptional pupil can also create 
many problems. If they are not challenged or kept busy, they 
will usually create discipline problems by talking or bother-
ing the rest of the class. By using the exceptional child 
for special reports or research work, a teacher can keep them 
1Henry J. Otto, Elementary School Organization and 
Administration. (3rd. ed., New York: Appleton-Century-Crofts, 
Inc., 1954}, p~). 533-535. 
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interested. Some teachers use such children, to a good ad-
vantage, in helping the slow learners. This practice can 
not always be depended upon. The pr:1.ncipal cn.n help the 
classroom teacher with this uroblem by providing research 
books or transferring exceptional childre11 into a special 
class. A good teacher will utilize a varied program to meet 
the needs of gifted children. 
The classroom teacher can, by her careful study of 
the individual ~hild in the classroom, prevent trouble in 
her school. Among these are: discipline or behavior, health, 
personality, and social adjustment problems. The best remedy 
the teacher can employ is to spot trouble as soon as it 
starts and do something about each case. Sometimes rearrang-
ing the seating positions will prevent or stop discipline 
and social adjustment problems. If the classroom teacher does 
not give these problems immediate attention, the problems 
could spread until they become major problems for the principal 
and sometimes community problems. Teacbers are not doctors, 
but Hygiene courses in their college training have given 
them enough information about health habits, ways to identify 
communicable diseases, and eye and ear defects, which enable 
a teacher to report such defects to specialists who are 
trained in this field. The problem of discipline can best 
be handled by the way a teacher commands respect of the 
children towards herself. The teacher who shows no favor-
itism or partiality should have fewer discipline problems. 
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This does not mean that a classroom teacher should handle 
all discipline cases. Disci?line problems with individuals 
such as stealing, fighting, or doing property damage to the 
building should be taken to the principal for his knowledge 
thereof and his action. The teacher should send any discipline 
. 1 
case to the principal that could result in a liability: suit. 
Elementary teachers, through experience and college 
training, usually become experts in studying the different 
individuals in their classrooms. Classroom teachers, particu-
larly teachers in self-contained classrooms, are also very 
capable of studying and working with groups in many situations. 
Workinp: With The Grouo.--It is soon discovered that 
the collection of individuals that make up a class do not 
all have the same commitment to each other and to the situa-
tions. The teacher will note that perhaps Marvin, Jim, 
Joh:'.'1, and Frank always come in and go out of the room to-
eether, and when Marvin makes a suggestion, the others all 
agree with it readily. In a classroom group of about thirty 
boys and girls, there will usually be two or three sub-groups 
among the boys and about the same number of groups amone; 
the girls. There may be groups of nixed sexes and no doubt 
there will be one or two students who remain to themselves 
1Ruth Strang, T:he Role of the Teacher in Personnel Work. 
(New York City: BureS:U-of Publications, Teachers College,~ 
Columbi2. University, 1932), p. 82. 
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whenever possible. 
The wise teacher, wto has experience in guidance, 
will use these groups to a highly satisfactory degree in 
mak.ing assignments if she wants a happy room atmosphere. 
However, there are those groups that need to be broken up, 
if they are a talkative or mischievious group. Groups that 
work together quietly and studiously will do better reports 
and researct work. The teacher needs only to pick the group 
leader to be in charge, and the others will carry out their 
orders or assignments given by their leader. This technique 
is an excellent one for a Social Studies class. If the 
teacher mixes gro 1.1ps, she will perhaps find much dissatis-
faction. Oases such as this can also cause many discipline 
problems that could be hard to locate. This can best be il-
lustrsted by the following quote: 
Mr. Stevens had an eighth grade English class 
in which there were two major cliques; one 
was made up of a group of five girls and tbe 
other of six boy$. Mary Jane seemed to be 
the leader of th~ one group. At least she 
was the one around whom the others used to 
cluster Yhen they ceme into class. John 
seemed to be the center 0£ the boys' group. 
Mr. Stevens decided at the opening of the 
semester that he was going to have "no nonsense" 
in his cla.ss so he arrariged the seats so that 
these groups were broken up. Shortly after 
the first week, he discovered that When he 
presented ideas for a unit of work Mary Jane 
would raise some objection to them and was 
generally followed in her criticism by the 
others, not only of her own clique but by 
the boys. To add to the difficulties Jim, 
a boy who did not seem to have much status 
generally, began to clown. Althou,_;r, lVIr. 
Stevens tried to suppress Jim, he soon found 
t:ia t Jim was being encourg,ged in his clowning 
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by John's clique. They had no particular 
regard for Jim but there was definite evi-
dence that they were using tact:tcs to disrupt 
the class. Finally, Mr. Stevens decided to 
try a new tactic. He discussed areas of 
literature with the group and let them decide 
in which areas they would work. With their 
hP-lp he set up the topics and allowed them 
to make their choices. It was not at all 
strange that the clique members chose the 
same areas of study. In addition, some other 
members of their class also chose the same 
topics. The groups then began to set up 
their own ways of working, time limits, and 
methods of reporting. Of course, there was 
talking among group members but the few side 
conversations that took place were not nearly 
as disturbing as the note passing and clowning 
of the earlier era.1 
There are times when a group will, by putting pressure 
on individuals who disturb the class, help a teacher who 
has tried in vain to suppress actions of the individual. ~ .. 
teacher will find that there are times when individuals are 
not accepted by a certain group; thls alone is the reason 
for the individu~1 1 s misbehaviar. To correct such a situa-
tion, the teacher must change the study situation or seating 
E'i tuation, whatever t:te case may be. 
Over and above the sub-group structure that exists 
in any classroom group, the teacher will need to know who are 
the leaders, isolates, and rejects. Besides a careful study 
of the individuals and each sub-group, there is more infor-
mation, which may be :needed to help the teacher that can 
usually be found through the use of the school's testing 
1Johnston, Peters, and Evraiff, .Q.12.· cit., pp. 135-136. 
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materials. 
Use of Testing Materials.--The guidance-minded ele-
mentRry classroom teacher who studies the i:J.dividuals and 
sub-groups, will surely agree that the testing program in 
elementary schools forms an important part of the total 
guidance program. In addition to helping teachers in dif-
ferent tasks of understanding the capabilities and needs of 
their children, the testing program serves several other 
functions. It provides a basis for the selection of ~aterials 
for classroom groups. It helps teachers in identifying 
children with special needs who need further study. Through 
t~e use of tests and other study devices, teachers are able 
to make more complete studies of children's growth and pro-
gress in learning. 1 
Test results are used best as guides rather than abso-
lutes. The elementary classroom should never use tests for 
permanent placement of children in various groups. The test-
ing system in any elementary school should be limited only to 
the needs of the school. Testing involves hundreds of tests 
that have been made for many uses besides classroom information. 
Most elementary teachers are trained to administer tests 
such as Reading Readiness, Achievement, and Diagnostic tests; 
but they are not trained to analyze end results, validity, 
and reliability of all tests. Testing of every phase of 
1 Martinson and Smallenburg, .Q.E. ci t., p. 126. 
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education is the job for the counselor or specialist. A 
wise teacher who uses tests rPsults to her advantage will 
spend a great deal of time in studying the results of test 
scores. Because of the time element, teachers wj_ll work 
with t~e ccunselor in securing results from slow-reeders, 
slow-learners, and those who have physical or m2ntal defects. 
The most frequently used tests :'1..ri the eleme:1tary class-
room are the Reading Readiness, Achievement, and Intelligence 
tests. For special placement cases of certain individuals, 
she will find Aptitude test results to be of great value to 
her in understanding the needs of these children. 
Th~re is a difference of opinion on the matter of 
who should administer various tests. There a.re those who 
claim only the specialists, with a psychology background, 
should administer tests. There is justification for this 
poirt of view because the scoring of many tests requires 
discriminative judgement, and the interpretation of the 
results in the light of other factors in the situation is 
aided by a thorough knowledge of Psychology. Men, such as 
Terman, Binet, and Goddard, believe that any classroom teacher 
havinf, sufficient ability to be a teacher can, with some 
additional study and training, use standardized tests ad-
vantageously in studying the pupils in her class. By means 
of these tests, she can ascertain their intelligence and 
their achievement in specific subjects more qutckly and 
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accurately than she can by observation, which is often ob-
viously unreliable. 1 
The teacher who does not make some use of 
the vast array of tests end inventories that 
are now available is ignoring the opportunity 
to have a much better understanding of her 
children and their behav1or.2 
The teacher who makes use of all testing materials 
also keeps the test results and must place them in the 
confidential records of each student. This helps the 
next teacher, who will want all possible information con-
cerning each pupil. 
Use of Confidential Records.--A school testing pro-
gram implies as an almost automatic corrollary a cumulative 
record: system. If the records are to be most useful over 
the years, the information for any pupil must be convenient-
ly available in organized form. The cumulated records do 
contain much more about the pupil than tests results. The 
important thing about such records is not what is put into 
them, but ,what is gotten out of them. The elementary class-
room teacher must thoroughly acquaint herself with the 
following points in planning for the cumulative records: 
(1} what is to go into the record, (2) in what forr.i the 
records are to be maintained, (3) where the records are to be 
1 Strang, QJ2.• cit., pp. 168-169. 
".) 
cDugald S. Arbuckle, Guidance and Counseling in the 
Classroom. (Boston: Allyn and Bacon:-f957), p. 5 • - -
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kept, and (4) for whom the contents are to be used. 1 
The classroom teacher should be both a contributor 
to and a user of pupil records. She contributes anecdotal 
materials and evaluations of pupil growth, as well as grades 
in subject matter. She uses information already in the 
cumulative record to better judge and place the pup1.1s in 
various groups. From previaus anecdotal writings, the 
teacher finds out behavior problems, if such exist. She 
is informed about physical and mental handicaps of the 
pupil that. wili aid her in the seating arrangements for 
her classroom. From previous grades and reading abilities, 
she will be better prepared to form and plan for her class-
room work. There is something to be said for having the 
user, the elementary teacher, work closely with the records. 
If the clerical burden does not become too heavy, the teacher 
may gain in understanding of the pupils from working more 
continuously and more intimately with the records. 
There is much to be gained from the cumulative re-
cords of pupils for each teacher; but the teacher who is new 
to teaching and ~ew to the district will gain the most by 
thoroughly studying the cumulative records. If it is pos-
sible to keep the cumulative records in the classroom, a 
new teacher will probably use the contents of these records 
1Robert L. Thorndike and Elizabeth Hagen, Measurement 
and Evaluation In Psychology and Education. (New York, London: 
John Wiley & Sons, Inc., Sixth Ed., 1960), p~. 440-441. 
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more than if they are stored elsewhere in the building. 
This is contrary to the policy of some administra.tors; but 
if a file that can b~ locked is available, surely the :1ew 
teacher would use such materials more often. 
The success of the records system of a district de?ends 
in large measure upon the personal investment of the district 
personnel in it. The classroom teacher is not and should not 
be the only person to enter data in the cumulative record. 
A "yes" response to the questions below denotes a successful 
program. 
{1) Do the records permit flexible recording of data? 
(2) Are the basic records kept in locked files in the class-
room? 
(3) Do principals confer with individual teachers concern-
ing their records? 
{4) Do resource persons {counselors, principals, nurses, etc.) 
use the records in discussions with her? 
(5) Are meetings held, concerning recording of data, with 
the new elementary classroom teachers? 
(6) Are the records evaluated periodically? 
(7) Do the teachers use the records faithfully? 1 
The teacher should find the cumulative record a great 
asset in meeting with parents of the pupils, in reporting 
to parents, and in getting acquainted with the parents, if the 
record is studied before the meeting. 
1Martinson and Smallenburg, .2.12.· cit., pp. 163-164. 
22 
Interviews With Parents.--Interviews with parents 
are becoming popular in many of our modern schools. There 
are many reasons for parent and teacher interviews. In 
some schools with the method of reporting school standards 
and grades by the report method, it becomes a one-way 
communication and sometimes causes misunderstandings be-
tween the teacher and the parent. After searching for 
methods of reporting that will meet modern criteria, many 
educators have turned to the individual conferences as the 
answer. 
The conference between teacher and parent is best 
because it is certainly a two-way communicatiorJ. The in-
dividual conference is the only means through which the 
teacher rr;ay report satisfactorily on all phases of child 
growth:: intellectual, physical, social, and emotional. 
Report cards may give meaning to reading ability or other 
subject grades, but they do not give any explanation why 
the child is low in som~ grade or how he obtained an "A" 
in another. The interview would allow for full explana-
tion of why he was low or high in any certain subject. 
Through the conference, the teacher and parent may center 
their attention upon one person, the child. The result 
usually is an increased sensitivity of both adults to the 
individual and his needs. The adults are able to consider 
realistic planning in terms of the child's own ability. 
This planning is done for the child's best growth, with 
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the emphasis governed by his needs. .After such conferer.ces, 
the parents usually feel closer to the teacher because they 
have found answers to satisfy questions that they have 
wondered about, such as why the teacher did something or 
why she gave their son a low mark. If a parent likes and 
speaks freely and favorably about a teacher in the presence 
of the child, it usually gives the child a great satisfaction 
to hear this. The child will want his parent to visit the 
school and meet with his teacher. 1 
Personal contacts with the parents enable the teacher 
to learn about the child. The parent often contributes 
information that explains a great deal about a child's 
interests, his attitudes towards others, and his likes and 
dislikes. Such infcrmatio:r. is of ~reat he-lp to a guidance-
minded teacher who wants to keep each child happy. It 
gives answers to some of the behavior problems that the 
teacher might not have understood otherwise. The teacher 
learns facts about the child's home life that can be mean-
ingful to a teacher. 
Through parent and teacher interviews, the wise teach-
er pi8lrn up i~formation such as factors, in family routines, 
economic conditions of the family, recreation interests and 
resources, and the occupations of the father and mother are 
always of utmost value to the teacher who studies the in-
dividuals in her classroom. Many such factors explain im-
1Martinson and Smallenburg, .2.:Q • .£ll., p. 248. 
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mediately to a good teacher why the child might be a leader, 
one who remains to himself, or one that seems not to trust 
adults. The guidance-minded teacher is trained and knows 
what to do for such children to help them to be happy in 
their school environment. 1 Information gained from inter-
views with parents is always excellent material for evalu-
ating the. group by the teacher. 
Teacher's Evaluation of thA Class Groups.--The pri-
mary responsibility of the teacher is promoting learning. 
The importance of her function as a guidance worker lies 
in the necessity of appropriate guidance, if effective 
learning is to take place. It may help to look a little 
more closely at what we mean by learning. There are many 
different kinds of learning which take place in the school 
as well as outside. Individuals learn at different rates, 
and the same individual finds some kinds of learning more 
difficult than others. 
We shall consider learning as the modification 
of behavior through experiences of the learner. 
It is an active, not a passive, process. The 
changes in behavior result from the interaction 
of the self with the environment. It is se-
quential; each learning experience has changed 
the individual. From this point of view learn-
ing is synonymous with growth, and desirable 
learning experiences are those which stimulate 
tne learner to grow in the direction of self 
realization and effective participation in 
the culture of whi.ch he is a part. 2 
1strang, Q].. cit., pp. 112-124. 
2Johnston, Peters, a.nd Evraiff, .2.l2.• cit., p. 239. 
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In evaluating what the group has learned, the guid-
ance-minded teacher must judge the progress gained in such 
phases of the group's overall gain as developmental growth, 
the desires and goals of each learner, and whether or not 
it has caused each learner to become closer to full and 
responsible adulthood. This evaluation is continuous from 
day to day. A good teacher encourages the student to take 
part in this evaluation by evaluating his own progress. 
Creating a desire for each learner to want to learn is one 
of the better ways to helu a teacher promote learning. Guid-
ance-minded teachers are ooncerned about being sure that the 
young people with whom they work develop independence of 
judgment. For a teacher, the program of evaluation should 
be planned in terms of time and resources available. 
The teacher, in reviewing her success as a group 
leader and promoter of learning, will ask herself such 
questions as: 
(1) Have all goals been planned for the group? 
(2) Did the group have help in this plannin3? 
('.3) Has she formulated evaluative procedures and methods 
with her group? 
A "yes" answer to these questions will indicate that the 
teacher is evaluating the group. 
Evaluation also takes place by occasional testing 
for content rete.ined from day-to-day learning from text books 
and teacher explanations. Write-ups and reports from research 
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by individuals will indicate learning to the teacher. Changes 
in behevior, if they are directed in the right direction, 
are a source of trae evaluation to a gui.dar.ce-minded teacher. 
A close follow-up of all activities will e.lso inform teachers 
if any progress has been made. Learning is most effectively 
interpreted as e;rowth and a.ppraised in terms as observed 
behavior. If the objectives in learning that were set earlier 
have been reached, then the teacher may consider herself a 
successful teacher. 
The teacher who not only evaluates the group and the 
individual in their overall learning and behavior must also 
evaluate her own growth in te~ching abilities. 
Teacher's Self Evaluation.--The guidance-minded teacher 
must make a close evaluation of her own position both in the 
schcol and in the guidaLce program. She must check constant-
ly to s~e that her teacr.ing, &'Uiding, and leadership of the 
pupils is for the benefit of each pupil. She must first have 
the welfare of the pupil foremost in her mind. She must ob-
serve herself closely in her promotion of the learning which 
' -
the students should receive. In order to make this possible, 
she must check to see if her objectives and planning are 
prowoting the extent of learning that is expected of each 
child. She must observe the individual and the group in the 
community in order to evaluate herself as she should be 
evaluated. 
27 
There are questions that the teacher must ask herself 
and must satisfy herself that they are answered correctly. 
Such questions as: (1) Has she developed increased skills 
and confidence in studying pupils?, (2) Has she developed 
skills in adapting instruction to the needs of the indi-
vidual?, and (3) Does she understand group relationship 
better? If truthfully she can answer all three questions 
with a "yes", then she should feel at ease with herself in 
thinking in terms of her own ability. Does she have a good 
two-way communication with the parents of her students? If 
so, she can be assured that she has used, by teaching and guid-
ance, a successful approach to helping the students of her 
community in their growing and learning progress. As the 
teacher studies her pupils, she gains a breeder concept of 
the teaching role and a new standard of professional compe-
tence. If the teacher does not answer all the above questions 
with a "yesn, then she must further her growth as a guidance-
minded teacher. 
The teacher has the same emotional needs as those 
that have been identified in children. As the teacher comes 
to understand her own motivations better, she will recognize 
those drives which are concerned with satisfying her own 
needs and will find acceptable ways to their realization. 
As a professional person, she will feel the obligation to 
avoid building her own security at the expense of the pupil. 
The teacher needs to understand and to accept herself. It 
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is only the teacher who feels secure herself who is free 
to provide non-threateJing attitudes toward her pupils. 1 
The wise teacher knows also that she can ar1d ~nust 
continue her own professional growth. She can accomplish 
this through college courses, professional organizations, 
and professional reading from other subjects such as Soci-
ology, Anthropology, and case studies of individual children. 
Participation in professional organizations and workshops 
is an interesting method for a teacher to increase her 
knowledge in the study of the individual and groups. New 
i'1sights, new ways of looking at pupils and at her function 
as a teacher-guide, will represent an important measure of 
growth. Finally, the teacher will look ahead and will set 
new go8ls for her continued growth as a teacher. 
-----,---·--------· ------------
1Johnston, Peters, and Evraiff, 2J2• cit., pp. 2511--255. 
CHAPTER III 
TFAOHER'S COOPERATION 
IN THE GUIDANCE PROGRAM 
Cooperation with the Administrator.--The elementary 
teacher is considered the key person in all school guidance 
programs throughout the ~nited States. The administrator 
or principal is first in line by his position and title 
in the school. It is the principal who initiates the guid-
ance program. He is charged with the overall responsibility 
of the guidance program to the community in which he lives. 
It is through the administrator's selection of guidance-
minded teachers and counsel.ors ttat a s~und guidance program 
can be established in any school. 
Good guidance programs do not just happen. They are 
the result of careful, coordinated planning withir. the 
school building and for the school system. The careful 
planning is done through the cooperation of the guidance-
minded teacher and the administrator. In larger schools, a 
trained guidance counselor is included in this planning with 
the teacher and the administrator. 
The teachers who work with the children on a total-
day basis can know the children's needs better. They can 
make adjustments in their guidance planning which will be 
for the benefit of the children involved. The admi~istrator 
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may be the originator of the guidance program, but the 
guidance-minded teacher, by cooperating with the administra-
tor, will be the person who actually performs the guidance 
work. The administrator of a guida~ce-centered school be-
comes less of a trouble-shooter and more of a guide. He 
can be of great help to the teacher by his cooperation with 
her ln procurin3; guidan'.:!E: materia1s, helping in discipline 
cases, and allotting to her time needed ln special testing. 
The administrator can call com~ittee or faculty ~e2tings 
to discuss certain individual3 or groups who need guidance 
help. At these meetings the teacher will obtain information 
tt.at will be valti.able to her in guidance work. 
The teacher cannot an1 should not try to clai~ credit 
fey a successful guidance program, for without the materials 
to work with, without the help of the administrator in disci-
pline· cases, and without the time which the principal allots 
her, the program could not exist. 
The guidance program requires the cooperation 
and services of the entire staff, and no amount 
of suecialized training on the part of a few 
Nill compe~sate for failure to enlist the 
support and assistarcce of the entire staff. 
The degree of success attained in securing 
staff participation will depend to a marked 
degree upon the leadership and support ~iven 
by the srhool administrator to the guidance 
program. 
Although the teacher spends many more hours with ele-
1 Clifford F. Erickson and Glen E. Smi tb, Organiz2.tion 
and Admj_nistration of Guidance Services. (New York: McGraw-
Hill Book IJompany, In.c., 191~7), p. 1. 
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mentary students a~d is in a position to do most of the 
guidan~e work in a school program, she must constantly 
remember that a two-way com~unication with the administra-
tor a11d the counselor is a must. 
Cooperation with the Guidance Counselor.--The person, 
on whom a teacher must depend for guidance of her students 
beyond the extent for which she is trained, is the counselor. 
Many instances occur in guidance work which require a trained 
specialist. The teacher is not a trained specialist in the 
guidance field; therefore, she must cooperate and work closely 
with the guidance counselor. Through the counselor, a teach-
er can depend on help for such cases that need psychologists' 
attention. Most teachers are not thoroughly trained enough 
to determine special test results. Since guidance special-
ists are trained in all types of testing, it is the wise · 
teacher who cooperates with the specialists to obtain thP. 
correct results gained by tests. Test results are of great 
value to a teacher in her study of the individual. 
The teacher of the elementary school, by virtue of 
the organizational pattern of the elementary school, will, 
of necessity, be expected to provide a major portion of the 
guidance services. In spite of the interests and qualifi-
cations of the classroom teacher to offer the very best 
school experiences for every pupil, it often becomes ap-
parent that trained assistance is needed. This help should 
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be in the form of an indivifu1al trained to offer needed re-
medial or therapeutic aid, which is beyond the training, 
qualifications, or the time of the classroom teacher. 1 
The classroom teacher also needs cooperation and a 
close relationship with other teachers in her school. 
Cooperation With Other Teachers.--The classroom teach-
er can not be expected to find all the information that is 
ne~ded for proper guidance of an individual or group in her 
classroom. There are many other sources from which informa-
tion can be found that is of great help to the teacher. By 
thoroughly cooperating with other teachers, she will learn 
much about certain individuals. This is done by anecdotes 
which have been prepared by other teachers who have had the 
child as a pupil in previous years. This is done by dis-
cussion groups who meet to exchange information concerning 
pupils who need guidance in some form. The guidance-minded 
teacher obtains valuable information concerning individuals 
through daily conversations with cooperative faculty members. 
This information is obtained during lunches, or while visit-
ing with other teachers in the school lounge or even in 
their homes. 
There are many special teachers to whom the class-
room teacher can turn for assistance. Some of these are 
1Raymond N. Hatch, Guidance Services in the Elementary 
School. (Dubuque, Iowa: Wm. O. Brown Company, 1951}, p. 15. 
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the librarian, physical education teacher, art teacher, 
shop and vocational teacher, and the special education 
teacher. The teacher's first need, however, is to recog-
nize that other teachers represent a tremendous potential 
for guidance resources. By cooperating and talking with 
these teachers, much can be leerned about individuals in 
her classroom that could ~ot be learn~d otherwise. 1 
The classroom te2cher is the key person in the 
guidance program, but one must remember that there are 
many teachers and classrooms in a school; therefore, to have 
a well planned, efficient guidance program there must be 
close cooperation and coordination among all teachers and 
staff personnel. If this is true, then a well planned guid-
ance program can be planned involving those materials and 
procedures that deal specifically with the social and 
emotional welfare of the pupils. 
1Johnston, Peters, and Evraiff, QQ. cit., pp. 195-196. 
OHAPTER IV 
SUMMARY 
Guidance in the elementary school is not a phenomenon 
of the prese~t day, despite the recency of attention to this 
field. The old masters and good teachers who taugtt in the 
11 Damett or the "Platoon Schools" have served as guides and 
counselors to their pupils. Guidance used by these teachers 
was based more upon personal concern and interest rather 
than upon the knowledge gained through modern techniques. 
The guidance program has progressed along with the prcgress 
of education. 
The findings, of such a great man as Frank Parson, 
about the vocational guidance program, were a step forward 
in realizing the need for guidance. Then came Binet and his 
testing information, along with others who made studies of 
psychology and of the individual, which led to the demand 
both for guidance in education and education for the benefit 
of the individual child. The findings of these great men 
have made it necessary to have special courses in our colleges 
to prepare our teachers to do guidance work in the classroom. 
Excluding the home, it is probable that no institution 
wields as large an influence in shaping the child's life as 
does the school. The classroom teacher in the elementary 
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schools spend more time with the child than any one else. 
The biggest share of the guidance process in the school, 
therefore, must be carried on by the classroom teacher. The 
better eqUi.1pped the teacher is with understandings of ehildren 
and of e;uidance techniques, the better the guijance p:rcgram 
is likely to be. The teacher is limited by training, time, 
an1 8Xperience in the types of problems that she ea~ handle. 
To be a good guidance person, then, the teacher should rec-
ogn1ze her limitations and know when, how, and where to refer 
1 problems that need specialized help. 
Since the elementary teacher is not qualified for all 
phases of guidance, the classroom teacher should know the 
importance of necessary cooperation with the administrator 
who procures materials and serves as an advisor, and the 
counselor who is a trained specialist in the guidance field, 
and the other teachers of the school whom she can obtain 
information from about a certain individual. The classroom 
teacher is the key to any school's guidance program but she 
should always remember that a good guidance program is ob-
tai!lEd from the efforts and the teamwork of a guidance-minded 
staff. 
1John A. Barr, The Elementary Teacher and Guidance. 
(Rew York: Henry Holt-a:rid Company, 1958), p.~ 
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